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1. INTRODUCTION

In recent decades, the field of PE and sport has undergone a crucial
transformation. As educational systems struggle with changing societal
demands, shifts in pedagogical thinking, and increased recognition of
the role of physical activity in promoting holistic well-being, there has
been a growing interest in developing innovative teaching approaches
that reflect these priorities. The traditional, skill-focused methods of
teaching PE and sport, which primarily emphasised physical perfor-
mance and technical proficiency, are increasingly being integrated - or
replaced - by more student-centred, inclusive, and context-based ap-
proaches that aim to develop not only physical capabilities but also cog-
nitive, social, and emotional competencies.

These changes are complemented by broader educational reforms
worldwide that promote lifelong learning, inclusivity, cultural-bound
and interdisciplinary teaching. Consequently, the reform of PE and
sport education has focused on fostering a more dynamic and adaptable
curriculum that meets the needs of diverse student populations, inte-
grates cross-disciplinary learning, and encourages active participation
beyond traditional physical activities. This new direction in PE has led
to the development of pedagogical models that emphasize holistic de-
velopment, social inclusion, cultural diversity, and lifelong engagement
with physical activity.

2. THEORY, STRUCTURE, CORE ELEMENTS, AND BENEFITS

One of the most significant pedagogical innovations in PE has been the
shift towards holistic learning and the promotion of physical literacy.
Physical literacy, a concept popularised by Margaret Whitehead (2001),
goes beyond the traditional view of PE as the development of physical
skills, focusing instead on a person’s motivation, confidence, physical
competence, knowledge, and understanding to maintain physical activ-
ity throughout life. This concept has gained significant traction in Eu-
rope, where national curricula in countries like the UK, Finland, and
France now emphasise the development of lifelong physical literacy over
short-term performance outcomes.
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In contrast to traditional models, which might assess students primarily
on their ability to perform specific movements or sports techniques, the
physical literacy model recognizes the broad spectrum of physical, cogni-
tive, and emotional benefits that come from engaging with physical ac-
tivity. This approach encourages students to see physical activity not just
as something done in a school setting but as a fundamental part of their
overall well-being, capable of fostering self-confidence, social engage-
ment, and long-term health. By nurturing this mindset, physical literacy
equips students with the skills and motivation to lead active, healthy lives
well beyond their school years.

2.1. Student-Centred Learning and Constructivist Approaches

Another hallmark of the new pedagogical trends in PE and sport education
is the constructivist approach, which places the student at the centre of the
learning process. In the constructivist model, learning is seen as an active
process where students build their own understanding and knowledge
through experiences, reflection, and social interaction. This approach has
found its way into PE through models like Teaching Games for Under-
standing (TGfU), Sport Education, and Game Sense, which focus on de-
veloping students' tactical understanding, decision-making skills, and re-
flective thinking through game-based learning.

In TGfU, an approach that originated in the UK and has gained wide-
spread acceptance in Europe, students are encouraged to engage with
games in a way that promotes critical thinking and strategic problem-solv-
ing. Instead of focusing on isolated skills and techniques, TGfU empha-
sizes the importance of understanding the rules, tactics, and strategies of
games, allowing students to make informed decisions and adapt their be-
haviour to different contexts. This method fosters deeper cognitive en-
gagement and moves away from the traditional, performance-based assess-
ment models that often dominated PE in the past. Regarding pedagogical
theories for teaching sports and PE based on the TGfU approach, it should
be highlighted that this approach is based on the following principles:

— Constructivist Learning Theory.
— Inquiry-Based Learning.
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— Social Learning and Collaboration.
— Situated Learning.
— Reflective Practice.

The Sport Education model, pioneered by Daryl Siedentop (1987), is
another example of a student-centred approach being integrated into Eu-
ropean PE curricula. This model aims to replicate the experience of par-
ticipating in real-world sports by organizing students into teams and cre-
ating a season-like structure where they take on various roles, such as
coaches, referees, and players. The focus is not solely on playing the sport
but also on developing leadership, teamwork, and organizational skills,
which are vital for students’ broader educational development. This
model has been widely adopted across Europe due to its emphasis on
fostering engagement, responsibility, and collaboration among students.

2.2. Inclusive Pedagogies in Physical Education

Inclusivity is a key subject driving new approaches to PE. Traditional
PE models have often been criticised for marginalising certain groups of
students, particularly those with disabilities, lower physical ability, or
cultural differences. In response, many European educational systems
are adopting inclusive pedagogies that ensure all students, regardless of

ability, background, or socio-economic status, can participate meaning-
fully in PE.

In countries like Sweden, Norway, and the Netherlands, inclusive PE
practices are being embedded in national curricula to address the diverse
needs of students. These approaches focus on adapting activities and
modifying rules so that all students can participate on equal terms. For
example, Universal Design for Learning (UDL) is gaining traction as a
framework for designing PE activities that are accessible to all students.
UDL promotes flexibility in teaching methods, offering multiple means
of engagement, representation, and expression, so that students with
different abilities and learning preferences can succeed.

Inclusion in PE also extends to promoting gender equity and cultural
responsiveness. European initiatives like the Erasmus+ program, which
funds projects aimed at promoting gender equality and inclusion in
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sport, have been pivotal in developing resources and training programs
for teachers. These initiatives ensure that teachers are equipped to chal-
lenge stereotypes and create environments where students from all gen-
ders and cultural backgrounds feel valued and included.

2.3. Culturally Responsive Teaching in Sport

As classrooms become increasingly diverse, the importance of Culturally
Responsive Teaching (CRT) in PE has gained prominence. Culturally
responsive pedagogy, a concept rooted in the work of scholars such as
Geneva Gay (2018) and Gloria Ladson-Billings (1995), involves recog-
nizing, respecting, and incorporating students’ cultural backgrounds
into the teaching and learning process. This approach has been inte-
grated into PE curricula to ensure that sport and physical activity are
relevant and meaningful to all students, particularly those from minor-
ity ethnic and cultural groups.

Culturally responsive teaching in PE involves designing curricula that
reflect the cultural practices, values, and interests of diverse student pop-
ulations. For example, in schools with large immigrant populations, ed-
ucators may incorporate sports and physical activities that are popular
in students’ countries of origin. This not only makes PE more engaging
for these students but also fosters cultural exchange and mutual under-
standing among peers. Additionally, CRT encourages teachers to criti-
cally reflect on their own cultural biases and to create learning environ-
ments that challenge ethnocentric assumptions and celebrate diversity.

2.4. Interdisciplinary and Cross-Curricular Approaches

One of the most innovative trends in PE is the move towards interdis-
ciplinary and cross-curricular approaches that integrate physical educa-
tion with other subject areas. In an era where educational systems are
increasingly focused on developing well-rounded individuals who pos-
sess a broad range of skills, PE is being positioned not only as a means
of developing physical competencies but also as a vehicle for enhancing
cognitive, emotional, and social development.
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Countries like Finland have led the way in developing phenomenon-
based learning, where PE is integrated with subjects such as mathemat-
ics, science, and history to create interdisciplinary learning experiences.
For example, students might learn about the physics of movement
through sports, or they may explore historical and cultural aspects of
certain games and sports. This approach not only enhances students'
understanding of physical activity but also reinforces learning in other
subjects, making education more holistic and interconnected.

2.5. Technological Integration in Physical Education

The rise of digital technology has also left its mark on PE teaching prac-
tices. In response to the growing influence of technology in all areas of
education, new teaching approaches in PE are increasingly incorporat-
ing digital tools and resources to enhance learning and engagement.
Wearable technology, such as fitness trackers, and mobile apps that
monitor physical activity have been introduced in PE classes to help
students set personal fitness goals, track their progress, and receive real-
time feedback on their performance.

Moreover, Virtual and Augmented Reality (VR/AR) are being explored
as tools to create immersive learning environments that can simulate real-
life sports scenarios, allowing students to practise techniques and strate-
gies in a safe and controlled environment. Digital platforms that enable
students to analyse their movements, review their performance, and en-
gage in interactive learning experiences are becoming part of the modern
PE landscape, particularly in countries like Denmark and Germany,
where innovation in education technology is being heavily promoted.

In this framework, it is important to briefly introduce pedagogical mod-
els for social inclusion and cultural studies in education that will be fur-
ther developed later. In fact, the field of education has increasingly rec-
ognized the necessity of incorporating pedagogical models that promote
social inclusion and address cultural diversity. As societies become more
interconnected through globalisation, migration, and digital communi-
cation, educators face the pressing need to design and implement teach-
ing strategies that are inclusive, culturally responsive, and sensitive to the



complexities of identity, power, and social dynamics. Educational sys-
tems are no longer seen merely as mechanisms for imparting academic
knowledge but as vital spaces where students from diverse backgrounds
can engage with each other, develop social and emotional competencies,
and learn to navigate cultural differences. This shift has given rise to a
range of pedagogical models that explicitly focus on social inclusion and
cultural studies, emphasising the role of education in fostering equity,
social justice, and a deep understanding of cultural dynamics.

The transformation of PE and sport reflects a broader shift towards
more inclusive, interdisciplinary, and student-centred approaches to
teaching and learning. New pedagogical models in PE prioritise the ho-
listic development of students, focusing not only on physical skills but
also on cognitive, social, and emotional growth. The integration of cul-
turally responsive teaching, inclusive practices, and interdisciplinary ap-
proaches reflects Europe’s commitment to creating educational systems
that are adaptable, equitable, and relevant in an increasingly diverse and
complex world. As these new teaching approaches continue to evolve,
they hold the potential to reshape the way students engage with physical
activity, fostering lifelong engagement with health and well-being while
promoting inclusivity and cultural understanding.
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